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World Language Report Executive Summary
The Quality Learning Action Plan (QLAP) outlines goals, in which District 103 aspires to achieve,
while moving closer toward its mission of being, “Leaders in Learning.” This year, the World
Language Committee was charged with the task of:
•

Researching the possibility of expanding the number of languages offered by at least one;

•

Increasing the number of instructional hours spent on world language instruction at sixth
grade;

•

Expanding world language offering to at least two additional grade levels;

•

Determining the best model of world language instruction for District 103 students;

•

Developing an implementation plan to begin with the 2013-2014 school year.

Below is a summary of the recommendations being made by the World Language Committee.
These decisions are based on:
•

Research

•

Parent

•

Staff and administrator feedback attained through focus groups

•

Survey results; and the help of Nancy Rhodes, a consultant with the Center for Applied
Linguistics
•

Program Model: Content-enriched FLES

•

Language: Spanish

•

Implementation Plan
o Grades K, 2, 4 & 6 begin world language instruction Fall of 2013.
! Kindergarten: 50 minutes per week for half day program & 75
minutes per week for full day program
! Second Grade: 100 minutes per week
! Fourth Grade: 120 minutes per week
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! Sixth Grade: 150 minutes per week
o Grades 1, 3 & 5 begin world language instruction Fall of 2014.
! First Grade: 100 minutes per week
! Third Grade: 120 minutes per week
! Fifth Grade: 150 minutes per week
o During the 2013-2014 school year, the District will evaluate the option of
offering a second language at seventh grade.
o Consider the possibility of including a goal to expand the program to
include an immersion model in the next district strategic plan.
A detailed report, which summarizes the options the World Language Committee considered and
the factors supporting the recommendations, is attached. There are two appendixes following the
report. Appendix A responds to questions regarding the participation of students with special
learning needs, i.e., students who have an Individual Education Plan, English Language Learners,
Native Speakers and new students to the district, in the World Language Program. Appendix B
summarizes the options the District is considering regarding scheduling time into the school day for
world language instruction.
If you have questions or comments about the recommendations contained in this document, please
contact Katie at kreynolds@d103.org
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Lincolnshire-Prairie View School District 103
in conjunction with

Center for Applied Linguistics, Washington D.C.

World Language Program Implementation at District 103:
Selection of Program Model, Implementation Plan, and
Language of Instruction
Katie Reynolds, Lincolnshire-Prairie View District 103
Nancy Rhodes, Center for Applied Linguistics
February 8, 2013

Summary of Current World Language Offerings
Currently District 103 offers a Spanish language instruction to sixth, seventh and eight grade
students. World Language is not offered in kindergarten though fifth grade. Students in grade
six are required to participate in one quarter of Spanish instruction for 30 minutes during their
Encore rotations. Seventh and eighth grade students attend a 45-minute class daily. The model
used is a traditional approach to instruction, with a focus on reading, writing (grammar),
speaking, and culture taught by three World Language instructors. The majority of eight grade
students place into Spanish II as freshmen.

Selection of language program model: Content-enriched Foreign Language in
Elementary Schools (FLES)
The World Language Committee members discussed a wide range of program model
possibilities for District 103. (See chart A below, Characteristics of Elementary World Language
Programs.) At the beginning of the process, all of the possible program models for the district’s
mostly English-speaking students were discussed, including language immersion, FLES (world
language in the elementary school), content-enriched FLES, and also an introductory type of
model called FLEX (world language experience).
!
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Chart A: What program model is best?
Characteristics of Elementary Foreign Language Programs

Programs That Are Sequential  Cumulative  Continuous Proficiency-Orientated
 Part of an Integrated K-12 Sequence
Program Type
Percent of Class Time Spent in
Goals
Foreign Language per Week
Total Immersion
50-100%
To become functionally proficient in
Grades K-6
(Time is spent learning subject matter
the foreign language.
taught in foreign language; language
To master subject content taught in the
learning per se incorporated as
foreign language.
necessary throughout curriculum.)
To acquire an understanding of and
appreciation for other cultures.
Two-Way Immersion At least 50%
To become functionally proficient in
Grades K-6
(Time is spent learning subject matter
language that is new to the student.
taught in foreign language; language
To master subject content though in
(Also called two-way
learning per se incorporated as
the foreign language.
bilingual, dual language necessary throughout curriculum.
To acquire an understanding of and
or developmental
Student population is both native
appreciation for other cultures.
bilingual education)
speakers of English and of the foreign
language.)
Partial Immersion
Approximately 50%
To become functionally proficient in
Grades K-6
(Time is spent learning subject matter
the language (although to a lesser
taught in foreign language; language
extent than is possible in total
learning per se incorporated as
immersion.)
necessary throughout curriculum.)
To master subject content taught in the
new language.
To acquire an understanding of and
appreciation for other cultures.
Content15-50%
To acquire proficiency in listening,
Based/Content
(Time spent learning language per se as speaking, reading, and writing the
Enriched FLES
well as learning subject matter in the
foreign language.
Grades K-6
foreign language.)
To use subject content as a vehicle for
acquiring foreign language skills.
To acquire an understanding of and
appreciation for other cultures.
FLES
10-20%
To acquire proficiency in listening and
Grades K-6
(Minimum of 30-40 minutes per class,
speaking (degree of proficiency varies
3-5 days per week.) Time is spent
with the program).
learning language per se.
To acquire an understanding of and
appreciation for other cultures.
To acquire some proficiency in
reading and writing (emphasis varies
with the program).
Establishing High-Quality Foreign Language Program in Elementary Schools Perspectives on Policy and Practice
This brief was prepared by Douglas F. Gilzow, Consultant, and Nancy C. Rhodes, Director of Foreign Language Education, at
the Center for Applied Linguistics (CAL), a partner of the Northeast and Islands Regional Educational Laboratory at Brown
University.

!
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The Committee determined the Content-enriched FLES model for language instruction would be
the best program for District 103 based on the desire to have all students participate in a schoolwide program. Additionally, the Committee determined that the goal for the program would be
for students to be able to communicate at the intermediate level on the Student Oral Proficiency
Assessment scale (SOPA see Chart B). At this level students would be able to use a string of
sentences to express thoughts, combine words and phrases to communicate original thoughts,
create simple sentences with a variety of verbs to converse about a limited number of everyday
and academic topics, use a variety of words and phrases to elaborate on a range of familiar
topics, and understand questions and statements.
!
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Chart B: RATING SCALE FOR CAL ORAL PROFICIENCY EXAM (COPE) AND STUDENT ORAL PROFICIENCY ASSESSMENT (SOPA)
Revised 2000
JR. NOVICE-LOW

JR. NOVICE-MID

JR. NOVICEHIGH

JR. INTERMEDIATELOW

JR. INTERMEDIATEMID

JR. INTERMEDIATEHIGH

JR. ADVANCED-

JR. ADVANCED-

LOW

MID

-Uses highfrequency
expressions and
other memorized
expressions with
reasonable ease.

-Goes beyond memorized
expressions to maintain
simple conversations at
the sentence level by
creating with the
language, although in a
restrictive and reactive
manner.

-Maintains simple
sentence-level
conversations. May
initiate talk
spontaneously without
relying on questions or
prompts.

-Maintains conversation
with increasing fluency.
Uses language creatively
to initiate and sustain
talk.

-Reports facts easily.
Can discuss topics of
personal interest and
some academic topics
to satisfy the
requirements of
school and every day
situations.

-Handles with
ease and
confidence
concrete topics of
personal and
general interest
and some
academic topics.

-Narrates and
describes at the
paragraph level,
though haltingly at
times.

-Narrates and
describes
successfully.

JR. ADVANCEDHIGH

Oral Fluency
-Produces only
isolated words
and/or highfrequency
expressions such as
good morning and
thank you.
-Has essentially no
functional
communicative
ability.

!

-Uses a limited
number of isolated
words, two- to
three-word
phrases, and/or
longer memorized
expressions within
predictable topic
areas.
-May attempt to
create sentences,
but is not
successful. Long
pauses are
common.

-Signs of
originality are
beginning to
emerge.
-Creates some
sentences
successfully, but
is unable to
sustain sentencelevel speech.

-Handles a limited
number of everyday
social and academic
interactions.

-Gives simple
descriptions
successfully.
-May attempt longer,
more complex
sentences. Few, if any,
connectors are used.

-Emerging evidence of
paragraph-like speech
with some connected
sentences in descriptions
and simple narratives,
but cannot sustain
paragraph-level speech.

-False starts are
common.

-Connects
sentences
smoothly, and
organizes speech
into paragraphs
using connectors
such as first, next,
finally, etc.

-Handles most
social and
academic
requirements
confidently, but
may break down
under the demands
of complex, formal
tasks.
-Organizes and
extends speech
beyond paragraph.
-Emerging ability
to support opinions
and hypothesize on
abstract topics is
evident.

!

!
!
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Chart B: RATING SCALE FOR CAL ORAL PROFICIENCY EXAM (COPE) AND STUDENT ORAL PROFICIENCY ASSESSMENT (SOPA) (CONT.)
Revised 2000

Grammar
(Speaking)
-May use
memorized,
high-frequency
phrases
accurately.
-Lacks an
awareness of
grammar and
syntax.

-Memorized
expressions with
verbs and other
short phrases may
be accurate, but
inaccuracies are
not uncommon.

-Creates some
sentences with
conjugated verbs, but
in other attempts to
create sentences,
verbs may be lacking
or unconjugated.

-Does not
successfully
create at sentence
level with
conjugated verbs.

-Other grammatical
inaccuracies are
present.

-Uses specific
words in a limited
number of topic
areas, highfrequency
expressions, and
other memorized
expressions.

-Uses vocabulary
centering on basic
objects, places, and
common kinship
terms, adequate for
minimally elaborating
utterances in
predictable topic
areas.

-Verbs are
conjugated in
present tense, but
may be inaccurate.
-Many other
grammatical
inaccuracies are
common.

-Uses mostly present
tense verbs although
awareness of other
tenses (i.e., future or
past) may be evident.

-Uses present tense
well, but lacks
control of the past
tenses. May use
future tense.

-Many grammatical
inaccuracies may be
present.

-Many grammatical
inaccuracies may be
present.
Some awareness of
these inaccuracies
may be evident.

-Uses present, past,
and future tenses.
-May effectively selfcorrect when aware of
grammatical
inaccuracies.
-Structures of native
language may evident

-Has good control of
present, past, and
future tenses.
-Some inaccuracies
may remain, but
speech is readily
understood by native
speakers of the
language.

(e.g., literal
translation).

*In some cases, nonstandard varieties of
grammar are used.

-Vocabulary is
primarily generic but is
adequate for discussing
concrete or factual
topics of a personal
nature, topics of
general interest, and
academic subjects.

-Has adequate
vocabulary for
including detail when
talking about concrete
or factual topics of a
personal nature, topics
of general interest, and
academic subjects.

-Uses all verb tenses
accurately and
sometimes uses
increasingly complex
grammatical
structures.
-Some patterns of
error may persist, but
they do not interfere
with communication.

Vocabulary
(Speaking)
-Uses words in
very specific
topic areas in
predictable
contexts.
-May use a few
memorized,
high-frequency
expressions.

!

-Frequent
-Use of native
searches for
language is common.
words are
common. May use
native language or
gestures when
attempting to
create with
language.

-Has basic
vocabulary for
making statements
and asking questions
to satisfy basic
social and academic
needs, but not for
explaining or
elaborating on them.
-Use of some native
language is
common.

-Has basic vocabulary,
permitting discussions
of a personal nature
and limited academic
topics. Serious gaps
exist for discussing
topics of general
interest.
-If speaker lacks
precise word, use of
circumlocution may be
ineffective. May resort
to native language.

-Has a broad enough
vocabulary for
discussing simple
social and academic
topics in
generalities, but
lacks detail.
-Sometimes
achieves successful
circumlocution
when precise word
is lacking. May use
native language
occasionally.

-May use
circumlocution
successfully when
specific terms are
lacking.

-Uses precise
vocabulary for
discussing a wide
variety of topics
related to everyday
social and academic
situations.

-Lack of vocabulary
-Uses circumlocution
rarely interrupts the
effectively. Rarely uses flow of speech.
native language.

!
!
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Chart B: RATING SCALE FOR CAL ORAL PROFICIENCY EXAM (COPE) AND STUDENT ORAL PROFICIENCY ASSESSMENT (SOPA) (CONT.)
Revised 2000

Listening
Comprehension
-Recognizes isolated
words and highfrequency
expressions.

-Understands
predictable questions,
statements, and
commands in familiar
topic areas (with
strong contextual
support), though at
slower than normal
rate of speech and/or
with repetitions.

-Understands simple
questions, statements,
and commands in
familiar topic areas,
and some new
sentences with strong
contextual support.
May require
repetition, slower
speech, or rephrasing.

-Understands
familiar and new
sentence-level
questions and
commands in a
limited number of
content areas with
strong contextual
support.

-Understands
sentence-level
speech in new
contexts at a
normal rate of
speech although
slow-downs may
be necessary for
unfamiliar topics.

-Follows
conversation at a
fairly normal rate.

-Carries out
commands without
prompting.

-Understands
longer stretches of
connected speech
on a number of
topics at a normal
rate of speech.
-Seldom has
comprehension
problems on
everyday topics.
(Can request
clarification
verbally)

(The Advanced-Low
category is new with the
1999 revision of the
ACTFL Proficiency
Guidelines. Revisions to
the listening
comprehension section
of the guidelines are not
yet available.)

-Understands main
ideas and most
details in connected
speech on a variety
of topics, and is
aware of connectors,
but may be unable to
follow complicated
speech.
-May have difficulty
with highly
idiomatic speech.

-Understands
complex
academic
discourse and
highly idiomatic
speech in
conversation.
-Confusion may
occur due to
sociocultural
nuances or
unfamiliar topics.

* This feature may not appear, but if present in student speech, is acceptable at the Advanced-Mid level of proficiency. Scale based on the American Council on the Teaching of Foreign Languages
(ACTFL) Proficiency Guidelines, Revised 1999

!
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To identify a program model that could help students reach the level of proficiency, by the time
students graduated from the program, discussion focused on the three main features of language
programs: intensity of instruction (minutes per week), content of instruction (a focus on language
only or a focus on academic content as well), and language use in the classroom (what percentage
of time the teacher speaks the target language). Committee members felt strongly that the district’s
program design should be based on best practices in teaching languages to children. Committee
members consulted the literature (key references below) and worked with the World Language
consultant to identify best practices.
For intensity of instruction, the American Council on the Teaching of World Languages (ACTFL,
2012a) recommends a minimum of 90 minutes per week (mpw) of language instruction in grades 15. Committee members agreed with this recommendation for the district’s program. In addition,
the district would like to incorporate Kindergarten in the program for 50-75 mpw. In discussing the
content of instruction, committee members decided that the language curriculum should incorporate
themes from the regular curriculum (math, science, social studies, art, music, physical education).
This is in line with Curtain and Dahlberg’s (2010) and Gilzow & Rhodes’ (2000) recommendations
for best practices in language instruction for children. With regard to the percentage of time the
World Language teacher uses the target language, committee members wanted to follow ACTFL’s
recommendation (2012b) on the use of the target language to be at least 90% of class time. (See
Chart C)
Chart C: Program Model Selected for District 103: Content-Enriched FLES
Feature of Model
Intensity of
instruction
Content of
instruction
(language only or
content)
Use of target
language by teacher

District 103
At least 100 minutes
per week grades 1-5;
50-75 for grade K
Incorporate themes
from regular
curriculum (contentenriched)
At least 90% of
instruction during
world language
instruction

Best Practices
At least 90 minutes
per week grades 1-5
(ACTFL, 2012a)
Strongly encourage
content-enriched or
content-based
instruction (Curtain &
Dahlberg, 2010)
At least 90% of
instruction (ACTFL,
2012b)

The committee members agreed that the selected content-enriched model, where time is spent
learning the language, culture and learning academic subject matter in the world language will be
one in which students could attain the goal of an intermediate-level of proficiency. Implementing a
FLES program would not attain an intermediate level of proficiency. The committee would also like
to keep the option of investigating the feasibility of the language immersion model in the future. At
this time the committee recommends that an Immersion program should not be implemented next
year. Immersion programs are typically opt-in programs, and the committee determined that in the
first two years of implementation the District’s human, financial and material resources should be
dedicated to creating a program that would impact all students instead of a selected few.

!
!
World Language Study - Final Report

Page 10

3/19/13

In summary the committee is recommending:
•
•
•
•
•

Programming starting in Kindergarten
Content-enriched FLES model
At least 90 mpw grades 1-5; 50-75 mpw for grade K
90% of instruction in the target language during world language instruction
Goal to attain intermediate-level of proficiency by the time students graduate from the
program

Selection of implementation plan for District 103
There was extensive discussion among the World Language committee members, teachers,
administrators, parents, and the World Language consultant about the best way to roll out the world
language program at District 103. The main considerations were:
•
•
•
•
•

Start language instruction in the fall of 2013
Provide instruction to the most number of students possible, without revising curriculum
every year for the next six years
Have all the schools in the district be a part of the new program
Move at the optimal pace to ensure a quick implementation plan
Minimizing the number of curricular revisions

The four main options that the World Language Committee deliberated were:
•

Start with grades K-4 in 2013, and then add one grade per year (grades 5-6) for a complete
K-6 rollout by 2015.

•

Start with grade 1, and add one grade per year (grades 2-6) for a 6-year rollout by 2018.

•

Start with grades K, 1, 3, 6 in 2013 and add grades 2, 4, 5 in 2014 for a complete K-6 rollout
by 2014.

•

Start with grades K, 2, 4, 6 in 2013 and add grades 1, 3, 5 in 2014 for a complete K-6 rollout
by 2014.

The World Language Committee’s decision was to implement the fourth option – start with
grades K, 2, 4, and 6 in the fall of 2013 and add grades 1, 3, 5 in 2014 for a complete K-6
rollout by 2014. There were pros and cons to each model; this model was selected because:
•

Students from each building will benefit starting in year one

•

The rollout only takes two years – which balances taking too long for a roll out over six,
versus overwhelming the program in one year from a curricular standpoint

•

The two-year rollout allows the District to review the program and make modifications as
needed for the second year

•

Allows for curriculum documents and language proficiency goals to be written once in
grades K & 1. In grades 2 & 3, documents will have to be written once and revised once. In
grades 4, 5, & 6 there will be an initial writing of curriculum, and then revisions based on
students entering into the later grade levels. (See Chart D: Curriculum Writing/revision
Chart)
!
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Chart D: Curriculum Writing/Revision Chart
Gr. K
Fall
‘13
Fall
‘14
Fall
‘15
Fall
‘16

Gr. 1

Initial
& Only
Write

Gr. 2

Gr. 3

Initial
Write
Initial
& Only
Write

Gr. 4

Gr. 5

Initial
Write
Initial
Write

Revise
(complete)
Revise
(complete)

Gr. 8

Initial
Write

Equivalent to
High School
Year 1
Semester 1

Equivalent to
High School
Year 1
Semester 2

Revise
Revise

Revise
(complete)

Revise
Revise
(complete)

Fall
‘18

Gr. 7

Initial
Write
Revise

Fall
‘17

Gr. 6

Revise
Revise

Expected
Outcome
High School
Year 2
Placement
High School
Year 2
Placement
High School
Year 2 or 3
Placement
High School
Year 2 or 3
Placement
High School
Year 3
Placement
High School
Year 3
Placement

!
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Selection of language: Spanish
From the very beginning there was discussion of which language(s) would be taught. Very
quickly, two languages rose to the top – Spanish and Chinese. Why these two?
•
•
•
•
•

The use of languages in the world
Course offering at Stevenson High School so students could continue their study of the
language
The use of languages in the United States
The opportunity to use the language in future career opportunities
Survey information provided by staff and parents

Reasons for selecting Spanish included:
•
•
•
•
•

There is an everyday presence in the United States
The United States is the second largest Spanish speaking country in the world
It is the second most commonly spoken language in the United States
The U.S. shares a border with a Spanish-speaking country
Latin America’s economy is becoming stronger, and Spanish will be a language of
business opportunity in the coming years

Reasons for selecting Chinese included:
•
•
•

It’s the most commonly spoken language in the world
Currently, there are many business opportunities in China
There is a growing Asian population in the district

The decision was made to teach Spanish in the K-8 program and to leave the option open to
teach Chinese or another language if/when an additional language would be added in middle
school. The results of the World Language survey provided insight to the committee in selecting
Spanish as the language to be taught:
Number of respondents
Ranked Chinese in the top 2 choices
Ranked Spanish in the top 2 choices
Ranked Chinese as the #1 choice
Ranked Spanish as the #1 choice

Parents
222
76%
92%
37%
58%

Staff
58
57%
91%
14%
79%

Additionally, 68% of families responded that it was vey important that their child have the option
of selecting a language in grades 6-8.
!
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Other key findings from the Parent Survey were:
•

•
•

98.2% of parent & community respondents agree with the statement: “Research is clear
that the younger a student is, the more capable he/she is to successfully acquire a second
(or third) language. Research also demonstrates that cognitive functioning increases (as
reflected on assessments such as SAT) with each additional year of world language
instruction that the student received.”
Parents responded that providing additional career opportunities (85%) and enhancing
learning (73%) were the two main benefits to expanding World Language instruction.
68% of those surveyed stated that their child has had some instruction in a World
Language.

Program Cost for 2013-2014
The table below outlines the costs associated with the World Language program implementation
for the 2013-2014 school year.
Activity
Hiring three teachers for the
2013-2014 school year
Curriculum Writing
Consultant
Summer Curriculum Writing
for staff

Cost
$199,500/ increasing annually

Books/Materials

$38,000/ book cost will
reoccur in approx. 5 years,
materials cost will be
significantly reduced after
initial implementation.

$6,000 for 2013-2014
$1,200 for 2013-2014

Explanation
3 teachers salary @ $56,000
3 teachers benefits @ $10,000
$1,200 per day for five days
3 staff members for 30 hours
@ contract rate of $40 per
hour
Sixth grade books: $16,000.
Fourth grade books: $16,000.
Second grade materials: $2000
Additional materials: $4000

Total Cost for 2013-2014: $247,000
!
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Program Evaluation
In addition to classroom assessments, two larger scale assessments will be used to evaluate
student progress in the World Language classroom. In addition, student cohort trend data will be
analyzed to determine the success and needs of the overall program. The Early Language
Listening and Oral Proficiency Assessment (ELLOPA) will be used in grades K-1 and the
Student Oral Proficiency Assessment will be used for grades 2-8.
The ELLOPA and SOPA are innovative language proficiency assessment instruments designed
to allow students to demonstrate their highest level of performance in oral fluency, grammar,
vocabulary, and listening comprehension. They include hands-on activities and are conducted
entirely in the foreign language. Students are assessed in pairs by two trained test administrators
and, during the activities or tasks, are encouraged to interact with each other as well as with the
interviewers.
Attached to this document are two appendixes. Appendix A responds to questions regarding the
participation of students with special learning needs, i.e., students who have an Individual
Education Plan, English Language Learners, Native Speakers and new students to the district, in
the World Language Program. Appendix B summarizes the options the District is considering
regarding scheduling time into the school day for world language instruction.

!
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Appendix(A(

Implementation of World Language Instruction
in District 103
Q & A’s Students with Special Needs
compiled by Nancy Rhodes, CAL
Who should be given the opportunity to study languages? The Standards for Foreign Language
Learning in the 21st Century (2006) provides a clear answer to this question. The United States
must educate students who are equipped linguistically and culturally to communicate
successfully in the U.S. and abroad. The Standards document recommends that all students
should be given the opportunity to develop and maintain proficiency in English and at least one
other language.

What about ELL (English language learner) students?
Should ELL students be included in language classes? The elementary school world language
class is the one time during which the ELL students are on equal footing with the others. In fact,
world language experts suggest that ELL students may have an advantage in that they already
know another language and have insights into the language learning process. The language
class is also a chance for them to be with their classmates and to achieve success. It is
recommended that they be included in the language class and not be pulled out for English
instruction during that time.

Should native Spanish speakers be included in the Spanish classes?
Increasingly, language classes designed to teach “world” languages include some students who
have had exposure to the language at home. These students, often referred to as “heritage
speakers,” vary widely in their proficiency in the language, depending on age of immigration
(theirs and their parents’), heritage language use patterns in the home, exposure to literacy in the
heritage language, and other factors (Powtowski, 2010). It is often a challenge for teachers
trained in world language teaching to address the different issues that heritage speakers bring to
the class. Heritage students with low levels of language proficiency can benefit from a world
language class, with the teacher making sure to acknowledge, value, and encourage the students’
connections to the heritage language. Teachers that include heritage speakers in their world
language classes suggest that all meaningful, contextualized and engaging activities can be of
benefit to heritage speakers and their world language learning classmates alike (Powtowski,
2010).
If a school has large numbers of heritage speakers, or large numbers of heritage students with
high levels of proficiency, there are benefits in offering them a native speaker language arts
curriculum with some linguistic support. Many schools opt to create a separate language class for
these heritage students in order to build on their particular strengths and needs (Powtowski,
2010).
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Should students with disabilities study world languages?
Students with disabilities benefit from studying world languages as much as other subjects.
Exposure to other languages can help children with disabilities become more aware of and gain
more control over language skills in English. Further, because children with disabilities may be
restricted in other aspects of their learning lives, they particularly benefit from the exposure to
other cultures that world language study involves. The needs and abilities of any one of these
learners depend in part on the types of disability, so it is particularly important for world
language teachers to learn how the student’s disabilities affect the learning of the language and
what strategies are recommended (Gilzow & Rhodes, 2000).
In general, the Individualized Education Program (IEP) of a student should be used to decide
what special accommodations to use in the world language class. For example, if a student needs
extra processing time and the IEP states that s/he not be asked open-ended questions in whole
group settings, then this would apply to the world language class as well. If the IEP states that a
student needs all instructions orally, then that should happen in the language class as well. The
IEP drives the students’ education in every area, including world languages.
Language teachers have shown us that so much of the world language class activities and
strategies are good for all students, and work well with students with IEPs. World language
learning takes place in contexts that carry significance for students. Contexts include meaningful
social and cultural situations and subject content instruction, and include storytelling, music,
games, rituals, drama, and celebrations. Activities focus on concrete experiences using visuals,
props, realia, and hand-on activities that help all children connect language with meaning.
Curtain and Dahlberg (2010) provide good resources on why special education students should
be included in world language classes: “The practice in some schools of reserving world
language study for children who are reading at or above grade level stands in direct contradiction
to the data obtained from a study conducted by Masciantonio (1977). His review of research
shows that such practices may be taking away opportunities for world language study from those
children who could benefit from it the most” (as cited in Curtain & Dahlberg, p.484).

How can students who arrive in the district after the beginning of the language
program best be added to the language classes?
Many elementary schools report that accommodating new students in the world language classes
is a challenge, but there are successes in this area, including these strategies implemented at
Baypoint Elementary School in Pinellas County, Florida. During each of the first ten school days
of the academic year, students new to the world language program meet for a class period with
the Spanish teachers for intensive, individualized instruction. New incoming students:
•
•
•
•

learn some of the core material already covered by their peers,
practice strategies for coping in the world language class,
become familiar with computer programs and other tools for independent learning, and
have a buddy in their class to act as a partner and model in the language learning process.
(
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The world language program in Glastonbury, Connecticut, provides children and their parents
with a packet of materials that includes a booklet of language learning hints, an overview of the
language, suggested references and resources, and dozens of interactive independent learning
exercises that use an audiotape and print materials. In most districts, incoming students are
counseled not to expect to quickly reach the same level of proficiency as the other children due
to their lack of instruction. They are encouraged to develop proficiency at their own pace and to
keep their expectations realistic (Gilzow & Rhodes, 2000).
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Implementation of World Language
Instruction in District 103
Implementation(Q(&(A’s(
Where%will%you%find%the%time%in%the%day%to%teach%World%Language?(((
The district is currently reviewing multiple options in order to schedule the additional
minutes of world language instruction into the school day. Below is a summary of the
options the district is considering. Since three buildings house different grade levels, the
needs of each building are different from one another. What may be the best option for
one building may not be for the other. Thus, slightly different approaches may be
combined depending on the age of the students in the building in order to address time
needed for world language. (
1) Integration of Technology and Library (

With the rise of technology being integrated into everyday classroom experiences, a
scheduled computer time is becoming less relevant. Currently, kindergarten through fifth
grade students, have scheduled weekly times during which they attend a technology and
library class. Students in grades 5, 7 & 8 have a separate technology class at Daniel
Wright. The Encore Committee has been researching if scheduled times are still best
practice. Many districts have begun to integrate technology and library science into the
classroom by redistributing the computers from labs and having technology teachers
work in the classroom with teachers and students. Librarians work collaboratively with
the classrooms teachers to support research projects and units of study. It is important to
note that students would still have the opportunity to check out books from the library
weekly. This plan would allow for greater access to technology within the classroom to
enrich and reinforce core content. If this recommendation is made, a classroom set of
computers would still be available to classroom teachers. (
2) Lengthening of the School Day
The District 103 Administrative team is currently researching if there is a need to extend
the school day by 20 minutes. By lengthening the school day, the ability to schedule
world language instruction may be more feasible. Sample schedules are being created
comparing the length of time available for all core subjects and specials class using our
current bell schedule and an extended day schedule.
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3) Shortening Lunch and Recess at Sixth Grade
The lunch recess block for sixth grade students is currently 60 minutes, 30 minutes for
lunch, 30 minutes for recess). Students complete their lunch in 20 minutes and the extra time
creates management issues. Shortening the lunch period will reduce off-task student behavior.
The lunch recess block will be shortened by 15 minutes, which will give adequate time for a
break from academics.

4) Reformat Advisory Time for Sixth Grade Students
Currently, sixth grade advisory classes are all offered at the same time of day. With the
proposed schedule, Spanish class and Advisory would be a combined 1 hour block that
would be scheduled at a variety of times throughout the school day.
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